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Persuasive Writing
Things to talk about

• How do I get kids motivated?

• Problems with prompts

• What about the state test?

• Details, details, details

• A good audience

• Making it real

• Anticipating objections

• Newspaper Op-Eds

• Letters
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Dolls of Doom
I hate Barbie dolls. The worst things are the commercials.

They have annoying little songs that they run in the
background while these girls are going “Wow! Her braid
changes color!” and giggling their heads off. I had the little
jingle for that dumb “Pet Doctor Barbie” running in my head
for two weeks straight. Why did the song stop then? They
came out with a new one!

My sister has this weird one where the legs change from
that weird orangey-pink skin color to some sort of sparkly
black when you put the doll in cold water. “When the water’s
cold, Barbie dives right in; her wet suit magically appears on
her skin!” Wet suit, shmet suit. I tried spraying the legs of the
doll with some cold water, and it looked like either a whole
bunch of moles or some weird case of skin cancer.

More and more keep coming out, more “Dolls of Doom”,
as I call them. Sure, they’re selling by the thousands. But they
only keep them interested for a month, and then they ask for
another, and the cycle goes on. Pretty soon, some little girl’s
room will be filled with Barbies. If that happens to my little
sister, her room will cave in on mine, which is right under it,
unfortunately.

When I’m old enough, I’ll join the Army and get myself an
M-1 tank or a fleet of Harriers or something, and raid Mattel.
Or maybe I’ll make them make a doll like “Militia Barbie” or
“In the Navy Now Barbie.” Pretty soon, all the little girls in
America will be saying: “I wanna Barbie, not a GI Joe!” Down
with the dolls! Nuke every Toys ‘R’ Us that carries them! Let
the revolution for a Barbie-free America begin!

Persuasive Writing
Student samples
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Don’t Take Away Our Recess
The average student spends most of the day in class doing work. But

children, as we all know, have trouble sitting for long periods of time, and as the
school day is over six hours long, they need more than just a lunch break in the
middle. This is only one of many reasons why recess was created. How could
anyone even consider taking away one of the greatest ideas ever invented?

Recess was meant to help kids release their energy so they would come back
to the classroom ready to learn. But how will that happen when they get rid of
both our morning and afternoon breaks? If they take away even one recess
children may be too energetic and hyper to pay attention to their lessons. There
will be more disruptions. Talking in class will increase. The fine art of passing
notes will reach a new level. Who knows? Kids may learn even less without
recess.

Before we make such a big change to our school’s schedule, we should think
carefully about it. Morning and afternoon recess have a been a tradition as far
back as anybody can remember. I asked our student teacher, Ms. Roberts, about
it (she went to 3rd, 4th, and 5th grade here when she was our age) and she said she
always got two recesses. How can we do away with something that so many
people have depended on for so many years?

It’s not just a matter of education. Lots of parents agree that children should
enjoy their youth while they can and live a worry free life before they face the
real world. After all, you have to admit, being cramped up in a desk all day is
rather uncomfortable, not to mention boring at times. So, not only do kids need
recess to learn, they need it to maintain their youth.

As you’ve probably heard, lots of kids are complaining about too much
homework lately. This is the main reason that some people want to take away
recess, to cover the homework during this time. But most schools have only a 15
minute recess in the morning and another one in the afternoon. How much
learning can you pack into that little amount of time anyway? Recess isn’t long
enough for heavy duty studying, it’s just enough time for kids to get their energy
out.

What would school be like without recess? I don’t even want to think about
it. Right now, losing a recess is a punishment you can get if you get in trouble.
Not having any recesses would make us feel like we were being punished every
day. Think back to when you were a kid. I’ll bet you got two recesses. How
would you have felt if they had been taken away?

Persuasive Writing
Student samples
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Teenagers Need Educations, Not Jobs
Education is a key element in developing the skills necessary for a

successful life. But many students put more energy into earning a
paycheck than they put into their studies. Students need to realize
that their high school classes can prepare them for a brighter future.
But only if they work hard to do well in the present.

A high school student’s schedule can be packed from the time
they wake up to the time they go to bed. There’s the school day, of
course, plus extra curricular activities. Add a job into this busy
schedule and there’s little time to devote to academics. Kids with jobs
may get lower grades or take less challenging courses. Jobs also limit
the amount of time students have for social activities and sports.
This can mean a withdrawal from friends and the school community.

If the jobs high school students could get were more beneficial,
there might be more reasons for kids to have them. But in most
cases, the wages are low, the hours are long, and the work isn’t
something that helps them build important skills for the future.

But worst of all is the lure of a regular paycheck. Six dollars an
hour can seem like a lot to a student in high school. Some may
become comfortable with this and not strive to reach their full
potential.

Money is the root of many problems associated with teenagers. A
paycheck gives students the power to buy things they want like
clothes, a car, or electronics. But it also gives them the power to buy
other things like drugs and alcohol. For some working students,
managing money can be a challenge. So even those who work hard
and do well on the job may face unexpected problems.

Teenagers already have enough pressure and stress in their lives.
A job just makes things worse. Teenagers also struggle to manage
their time wisely. How can we expect most of them to successfully
juggle academics along with a work schedule? High school is a time
when teenagers should be preparing for their futures. Students
should focus their attention on their studies so they can one day
achieve their dreams.

Persuasive Writing
Student samples



© Copyright 1995-2005 by Teaching That Makes Sense, Inc. This document may be copied and distributed as long as all of the following conditions are met: (1) It is reproduced in its entirety including
this notice; (2) It is used for non-commercial purposes only; (3) It is not modified in any way other than reduction, enlargement, or binding. For more free teaching materials, visit www.ttms.org. 6

Cheaper Products? But at What Cost?
Right now I want you to pretend you are in a store. As you walk around, you

see that some products are much less expensive than others. Now, look at the
labels on these cheaper items. You will probably notice that many of these labels
say, “Made in China,” or “Made in Honduras.” Have you ever stopped to wonder
why products made in these countries are so much more affordable than things
manufactured right here on American soil? Well, before you buy another inex-
pensive article of clothing, pair of shoes, sporting good, carpet, or any other
product, you might want to think this through.

Child labor has long been banned in America, but out of sight should not
mean out of mind. Over 200 million children world-wide work full time in con-
ditions not fit for an animal. That means that they do not play sports, they do
not attend school, and they do not have fun. These children are prisoners.

Take, for example, Pakistan and India. In these countries, a “bonded labor”
system forces child laborers, some as young as four years old, to work for a sin-
gle employer for many years. They are sometimes literally tied to their loom to
ensure they are not slacking off. In return for their servitude, they receive a
place to sleep and just enough food to sustain them.

In Honduras, 13% of the workforce is between 12 and 15 years old. There
are no laws restricting the ages of the employees, nor are there any limits on the
hours they can work. It is not uncommon for a 13 year old child to put in a 14
hour day with no break. However, Honduran employers are required to have a
night school for their young laborers to attend.

Children put to work weaving carpets, making soap, or any other number of
jobs are never paid in full for their toil. Here in the U.S., the minimum wage is
over five dollars an hour. In countries that hire minors to do the dirty work
there is almost never a minimum pay requirement. In Haiti, children are, on av-
erage, paid 28 cents per hour. In Sri Lanka, the median is 18 cents. Vietnamese
and Chinese children should not expect their wages to exceed 11 cents.

These numbers are truly tragic. Before you buy something made in a coun-
try that condones the labor of young children who work for pennies just so that
you can have a more inexpensive item, please think about the situation you are
contributing to.

Persuasive Writing
Student samples
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Putting Testing to the Test
As we head to the end of the school year, we find ourselves in testing season. We

also find ourselves unsettled as a nation with regard to the value and appropriateness of
this now annual ritual. Government officials at the state and federal levels contend that
widespread testing is the only way to insure successful reform. But the general public
isn’t so sure. In the middle, of course, are administrators, teachers, and kids, three
groups whose opinions don’t seem to matter as much as perhaps they should.

While there’s no shortage of talk about testing, the dialog never seems to get
anywhere. Framed as an all-or-nothing issue, the discussion tilts toward opposite
extremes and opposing extremists. Rarely do the realities of academic life come up for
discussion. How does testing affect administrators, teachers, and kids? These are the
questions we need to start answering if we want to put testing to the test.

For administrators, testing has provided an unprecedented view of school-wide
academic achievement. Principals now have reams of data to review, and many spend
hours looking at scores to find meaningful patterns of success and failure. But what do
they get for this effort? Given the nature of the tests, and the way scores are reported,
the data often leaves them with more questions than answers.

For teachers, testing has affected the way they spend their time and the way they
assert their independence. Taking tests and preparing for tests dominate the year in
many classrooms. Teachers have also lost a degree of independence as departments and
grade level teams plan their years toward an ideal of having everyone teach the same
way on the same day. On the positive of side of the equation, this leads to more
consistency. On the negative side, the consistency achieved isn’t always healthy.

Kids are, of course, the most dramatically affected group, but also the hardest to
understand. In general, their scores are going up. But do these increases mean our kids
are doing better at learning? Or are they just doing better at testing? And what effect, if
any, has testing had on student attitudes toward school?

One thing is certain: the academic achievement of every child now matters, as does
the leadership ability of every administrator, and the instructional skill of every teacher.
For all its drawbacks and controversies, testing has brought a level of seriousness to
school that wasn’t there before.

What we need now is not more testing or less, but solid research into how testing
affects schools. The notion of “research-based practice” has become a government
mantra. But little research has been done on testing itself. Does testing make schools
better? What kinds of testing systems provide the greatest benefit with the least harm?
How does testing affect teaching? Are we better off with low standards and higher
scores or high standards and lower scores? Only by answering questions like these will
we come to understand whether testing is helping our schools or not.

Persuasive Writing
Adult sample
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Persuasive Writing
Topic selection

What makes a good expository essay topic?

• Something you care about.

• Something you think needs to change.

• A wrong you want to right.

• Something you want that someone else controls.

• Something the public needs to care about.

• An issue you feel passionate about.

Family

More allowance
Our summer trip
Sharing my room

Getting a dog

School

Less homework
Don’t shorten recess

Uniforms

Community

Too much litter
Safety

A new park
The bike path

World

Global warming
Nuclear war

Poverty
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Content-Purpose-Audience
The universal strategy

The one most important
thing the author wants

the audience to know; the
thesis in a formal re-

search paper.

The one most important
pieces of information

that help the reader “un-
lock” the main idea.

The purposeof the piece
expressed in terms of

what the author would
like the audience to think
after they have finished

reading.

The purposeof the piece
expressed in terms of

what the author would
like the audience to do
after they have finished

reading.

The readers of the piece.
The most important

things readers want to
know about the topic.

Main Idea Key Details

Think Do

People Questions

C
O
N
T
E
N
T

P
U
R
P
O
S
E

A
U
D
I
E
N
C
E
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Content-Purpose-Audience
The universal strategy

Main Idea Key Details

Think Do

People Questions

C
O
N
T
E
N
T

P
U
R
P
O
S
E

A
U
D
I
E
N
C
E

Define your audience
as exactly as possible.

Think of the most important
questions your readers will ask.

What’s your thesis?
(Write it in a single sentence.)

What are the key supporting details?
(Three or four will do.)

What do you want
your readers to think?

What do you want
your readers to do?
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Content-Purpose-Audience
Persuasive essay pre-write

All teachers working with readers
below the 8th grade level, need well-
stocked classroom libraries of lev-
eled books.

• Most of the reading kids do needs to
be at their independent reading level.
• Individualized reading is the best way
to help kids make progress.
• Raising the reading levels of low-
achieving kids should be our #1 goal.
• Kids need many good books to choose
from.

How can we expect kids to improve
their reading skills, if we don’t give
them the books they need to become
better readers?

Look into levelling systems like the
Pinnell and Fountas K-8 system. Be-
gin budgeting for a minimum of 500
books per classroom.

• Why can’t we just use a textbook or an
anthology?
• Why can’t we just send kids to the li-
brary?
• How will we fund this?
• How will we know what books to buy?
• How will we learn the leveling process?

Administrators in schools or districts
where significant percentages of stu-
dents read below grade level.

Main Idea Key Details

Think Do

People Questions
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Content-Purpose-Audience
A great revision tool

Work in this box if:
• Your piece seems too short.
• You don’t have many examples that

support your main idea.
• Your piece doesn’t seem very inter-

esting.
• You can’t distinguish between rele-

vant and irrelevant details.

Work in this box if:
• You’re looking for a powerful ending

that really moves your reader.
• You want your piece to sound more

persuasive.
• What you’re writing about is so impor-

tant that readers need to take some ac-
tion based on what you’ve told them.

Work in this box if:
• People have a lot of questions after

they’ve read your draft.
• You’ve gotten started but you’re not

sure what to write about next.
• You don’t know how long your piece

should be.

Main Idea Key Details

Think Do

People Questions

C
O
N
T
E
N
T

P
U
R
P
O
S
E

A
U
D
I
E
N
C
E

Work in this box if:
• Your piece seems to rambles, is un-

focused, or doesn’t have a single
controlling idea.

• Your piece doesn’t seem to have a
point to it.

• You think you might be writing
about more than one topic.

Work in this box if:
• You don’t have an effective ending.
• You don’t know why you’re writing

this particular piece.
• Your ending is just a restatement of

your beginning or a summary of
your main points.

• Your piece just goes on and on.

Work in this box if:
• You don’t know the best way to start

your piece.
• You have the feeling that you’re just

writing instead of writing to a par-
ticular person or type of person.

• You’re not sure if what you’re writ-
ing is appropriate.
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In order to get along in a family, ev-
eryone has to make compromises
and consider how the other people
feel.

• We rotate chores so no one has to do
the worst jobs all the time.

• We take turns on the computer and
with the TV remote.

• We try to be considerate about re-
specting each other’s privacy.

• When we have disagreements we set-
tle them without arguing or fighting.

Making compromises isn’t so bad
when everyone has to do it. In fact,
sometimes it makes our family feel
closer because each of us is giving up
something so that someone else can
have what they want.

Be kind and generous with the peo-
ple in your family. Don’t be the per-
son who always has to have things
your way.

• What’s the secret to getting along in a
big family?

• How do you share things so that no
one feels bad?

• What’s the biggest problem you’ve
ever had and how did you fix it?

• What do you do when you get angry
with each other?

Kids who are growing up in large
families.

Content-Purpose-Audience
Prompted expository essay pre-write

Main Idea Key Details

Think Do

People Questions
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Content-Purpose-Audience
Memoir/Narrative essay pre-write

The times in my life as a kid when I
felt closest to my dad were the times
when we would go fishing together.

• We would often get up early on Sat-
urday or Sunday mornings and go to
Green Lake together.

• The time my dad talked me into go-
ing fishing when he knew they had
just stocked the lake.

• My dad seemed really happy when we
were fishing together.

More than anything else you do for
your children, it’s the time you spend
with them that they will remember
forever and value most.

Try to find more time to do things
with your kids. If possible, see if you
can come up with things you can do
on a regular basis so your kids will
always know they can count on hav-
ing this time with you.

• What was it about fishing with my
dad that made it so important to me?

• What was one of the best times I
ever had fishing with my dad?

• Why was fishing better than other
things we did together?

• Do I still go fishing with my dad now
that I’m grown up?

Parents with young children.

Main Idea Key Details

Think Do

People Questions
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George Washingtdidn’t want to be a
hero or a famous person. He would
rather have been a farmer and a
family man than a great general or
the President.

• He lost most of the battles he fought.
• He didn’t really want to be President.
• His favorite thing to do was to work

on his farm.
• He missed his family and didn’t like

being away from them.

The great heroes of American history
are a lot more like regular people
than how they are described in
school and in the movies.

Think carefully about the way books
and movies talk about American he-
roes. Learn about the real person,
not just their reputation.

• How did Washington get to be Presi-
dent?

• Why didn’t he want to be President?
• What did he say about his family life

and working on his plantation?
• What did Washington care about

most?
• Why don’t we usually learn about the

personal side of George Washington?

Middle school kids who are studying
American history

Content-Purpose-Audience
Research paper pre-write

Main Idea Key Details

Think Do

People Questions

C
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E
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What-Why-How
When ya gotta prove it!

Most logical arguments
follow a “what-why-how” pattern.

What
“What” stands for “What do you think?”

This is your opinion, your main idea, or your thesis in a research paper.

“The new MacBook Air laptop comptuer is not as revolutionary as Apple says
it is.”

Why
“Why” stands for “Why do you think it?”

These are the reasons you think what you think.

“Competing laptops weigh less and are more fully featured.”

How
“How” stands for “How do you know?”

The set of examples, explanations, and evidence that make up your support.

“For example, Toshiba and Sony sell ultraportables that are up to half a
pound lighter and have more ports.”

“The new MacBook Air laptop comptuer is not as revolutionary as Apple says
it is. Competing laptops weigh less and more fully featured. For example,

Toshiba and Sony sell ultraportables that are up to half a pound lighter and
have more ports.”
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What Why How

What-Why-How
Filling out the chart

Fill in the thesis.
(A single sentence.)

Fill in the reasons.
(One per box.)

Fill in the support.
(multiple items per box.)
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Allowance works out better
when parents think carefully
about how much their kids
should get, what they get it
for, and what they can spend
it on.

Some kids have so much
money that it really isn’t
good for them.

Some kids get money just for
doing normal stuff or for not
getting in trouble.

Sometimes parents take
away their kid’s allowance
and the kid doesn’t think it’s
fair.

Allowance is a good way for
kids to learn about money.

When kids have too much
money to spend they spend
it on things they don’t need
or that aren’t good for them
like junk food, weird clothes,
or even drugs.

Our neighbors give their
kids money just to stop be-
ing bad. But it doesn’t make
them any nicer.

My parents took away my al-
lowance once because I
didn’t clean my room but I
just forgot to do it.

I put half of my allowance
into a special fund for col-
lege. My parents match what
I put in. I’ve got over $3000
saved up.

What Why How

What-Why-How
Pre-write for an expository essay
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The Three E’s of Strong Support

4. Evidence. Here, the writer will use statistics from surveys to give his the-
sis more credibility. People can always question the legitimacy of evidence,
but for the most part, they don’t. That’s why statistical data is such a popular
way to make a point.

Recent surveys tell the story best. More than half of the people who count
themselves as serious baseball fans say they will not accept Barry Bonds as
the legitimate home run king. And almost two-thirds of fans say the league
has been too soft when it comes to the use of performance-enhancing drugs.

3. Explanations satisfy our curiosity. The writer’s position here is that
Bonds’ new record will hurt the game of baseball. This explanation tells why.

Statistics mean more in baseball than in any other sport. And the home run
record is the most important statistic of all. When a cloud of suspicion hangs
over the man who holds it, a cloud hangs over the entire game. People will
just feel bad about it. But there won’t be anything they can do.

2. Examples appeal to an audience’s emotions. Here’s a writer using ex-
amples to talk about a serious problem in professional baseball.

I wonder how Hank Aaron will feel when Barry Bonds breaks his home run
record. Records are broken all the time, but it looks like Bonds may have
cheated by taking performance-enhancing drugs. Baseball fans everywhere
will probably feel a little uncomfortable. And now, no one will know who the
real home run king is.

1. You can support an argument with examples, explanations, or evi-
dence. Though any support is better than nothing, the best arguments use
all three techniques.

• Examples. These are things that represent the point we are trying to make. In
writing, they are often presented as little stories sometimes called “anecdotes”.

• Explanations. If people don’t understand a statement we’ve made, or if they
don’t quite believe it, they may ask us to give them an explanation.

• Evidence. You can think of evidence as anything you could present in a court
of law: facts and figures, quotations, artifacts, etc.
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Great Beginnings
1. Get your readers’ attention and make them want to read more.
Work fast. You’ve got ten seconds to hook your readers and reel them in.

• Example. Mr. Simmons didn’t
know that when he got on the bus
that morning, he wouldn’t get off.

• Example. The Mariners pulled off
a crazy come-from-behind victory
last night to take first place.

2. Base your beginnings on successful models. Look at the kinds of be-
ginnings other writers use and try their techniques in your own writing.

• Question. What would happen if
you ate every meal at McDonald’s
for a month?

• Description. Dust and dirt were
everywhere. Cobwebs clung to the
corners. But it was home. For now.

• Action. He raced down the stairs,
flew out the door, hopped on his
bike, and hit the road.

• Sound. Beep, beep, beep, beep.
The alarm chirped. But I was sound
asleep and didn’t hear it.

• Dialog. “What do you mean we’re
not going to Disneyworld!” my sis-
ter screamed.

• Feelings. I had never been so terri-
fied in my life. I still get goose-
bumps thinking about it.

• Thoughts. Ooops! I’m in trouble
now, I realized, as I surveyed the
broken glass on the kitchen floor.

• List. Sore muscles, mosquito bites,
no video games. That’s what camp-
ing means to me.

3. Combine strategies for richer beginnings. It’s good to try more than
one beginning for a piece. Sometimes, you can even put them together.

• Thoughts. It’s odd to be so hun-
gry, I thought to myself, especially
after eating those nine burritos.

• Description. Light flooded the
dark kitchen and cool air hit my
face as I bent down to peerinside.

• Question. Would I find the tasty
snack I was looking for, or had
someone cleaned out the fridge?

Three Beginnings Combined
Light flooded the dark kitchen,
and cool air hit my face as I bent
down to peerinside.  Would I find
the tasty snack I was looking for,
or had someone cleaned out the
fridge? It’s odd to be so hungry, I
thought to myself, especially after
eating those nine burritos. But
here I was looking for a tenth.
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Happy Endings
1. Wrap things up and give your readers something to think about. Tie
up loose ends but don’t stop there. Send ‘em off with something to chew on.

• Example. It took a while to con-
vince Grandpa that his hearing aid
hadn’t been stolen by pirates. But
we never did figure out what to do
with all that jello.

• Example. As this season of Mari-
ner miracles comes to a close,
there’s just one question on every-
one’s mind: Can they do it again
next year?

2. Base your endings on successful models. Look at the kinds of endings
other writers use and try their techniques in your own writing.

• Question. Why didn’t I think it
through more carefully? When will
I ever learn my lesson?

• Description. Dead quiet. Nobody
said a word. We just listened to the
sound of the rain and wondered.

• Remember. If you’re ever in that
situation again, just remember: It’s
the green wire not the red wire.

• Future. We don’t know when we’ll
run out of oil. But we know we’ll
run out some day—and soon.

• Feelings. He was laughing so hard
I thought he’d fall over. And every-
one else was laughing, too.

• Advice. Flu season is right around
the corner. So get your shot before
it gets you.

• Lesson. The guy who said “Slow
and steady makes the grade” prob-
ably wasn’t working on deadline.

• Do. Take a few minutes at the end
of each day and think of all the
good things in your life.

3. Don’t go back, go beyond. Don’t restate your beginning at the end,
your reader already read it! Instead, take your reader just a little bit further.

Ending. I felt then as I do today that I
missed something in my father. He
was a hard man to understand. And an
even harder man to love. But when I
think about missing the value of a gift
he gave me, I wonder what other gifts
I missed. And how valuable they might
be if I could find them now.

Beginning. My father never had much
money but he loved giving gifts. As a
boy, I imagined him spending his last
pennies on treasures just for me. As I
grew up, I realized that the joy he took
in gift giving had little to do with sacri-
fice. But my sense of him as a gener-
ous man never diminished.
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What-Why-How TM

2. Use the What-Why-How strategy for expository and persuasive
writing. Essays, essay questions, editorials, research papers, recommenda-
tions, anything that requires you to sustain a logical argument.

Driving is becoming a
less desirable means of
getting around.

This is the main idea or
thesis. Stating it as a sin-
gle complete sentence will
help your piece stay clear
and focused.

It’s expensive. • High gas prices.
• Insurance and repairs.
• New cars cost big $$$.

WHAT DO YOU THINK? WHY DO YOU THINK IT? HOW DO YOU KNOW?

It’s dangerous. • More cars on the road.
• Drivers on cell phones.
• Accidents I’ve had.

It’s bad for the environ-
ment.

• Pollutes the air.
• Uses natural resources.
• More roads to build.

1. Most logical arguments follow a “what-why-how” pattern. It’s all
about what you think, why you think it, and how you know you’re right.

• “What” stands for “What do you think?” This is
your opinion, your main idea, or your thesis in a
research paper.

• “Why” stands for “Why do you think it?”
These are the reasons you think what you think.

• “How” stands for “How do you know?” This is
the set of examples, explanations, and evidence
that make up your support.

What do you think?
The Nintendo Wii is the

best new game console.

Why do you think it?
It’s more popular than

XBox 360 or PS3.

How do you know?
It’s sold more units than
XBox and PS3 combined.

3. Focus on the “How” column and the “Three Es of Strong Support.”
Use a combination of examples, explanations, and evidence.

• Examples. A story, an
experience from your
life or someone else’s.

• Explanations. Adding
detail to a reason. A
“why for a why.”

• Evidence. Facts and
figures, statistical data,
quotes, artifacts, etc.
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Content-Purpose-Audience

3. Try this order: People, Questions, Main Idea, Key Details, Think, Do.
Starting with the audience first will help you do the best job possible of ad-
dressing their needs. Moving to content next will help you clarify your posi-
tion and assess your support. Purpose comes in at the end. If there’s a mes-
sage you want your readers to remember, or some action you want them to
take, this is the place to say it.

TM

2. Use the Content-Purpose-Audience strategy for expository, persua-
sive, informational, and research writing. These kinds of writing require
a clearly stated main idea, strong support, a clear sense of purpose, and the
ability to anticipate and address your readers’ questions.

Main Idea
The city should put stop
signs at the intersection
of Oak St. and Busy Ave.

Think
Adding a stop sign will
save lives and reduce
costs in the long run.

People
• Town Council
• Local residents

PURPOSE AUDIENCE

Key Details
• Increased traffic
• Neighborhood kids play
• Two recent accidents

Do
Authorize the money for a
new stop sign in the next
town budget.

Questions
How much will it cost?
Will it disrupt traffic?
Will businesses suffer?

CONTENT

1. The Content-Purpose-Audience strategy addresses the most impor-
tant parts of a piece of writing. Working these out gives you a solid plan.

CONTENT
Main Idea + Key Details

• Main Idea. The one most
important thing you want
your readers to know.

• Key Details. The details
that help your readers un-
lock your main idea

PURPOSE
Think + Do

• Think. What do you want
your readers to think
when they’re done?

• Do. What do you want
your readers to do when
they’re done?

AUDIENCE
People + Questions

• People. The specific
group of readers you are
writing for.

• Questions. The things
your readers will ask that
you have to answer.
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The best way to teach is the way that makes sense
for you, your kids, and your community.

Training That Makes Sense
If You’re Looking for Something Different (and Better), You’ve Come to the Right Place!

In-Service Workshops
Nobody needs to spend another day sitting in a bad
chair listening to ivy-covered theorists and arrogant
policy wonks who’ve never spent a day in a classroom.
Or motivational speakers whose prime motivation is to
tell you how cool they are and how you can be just like
them if you’ll only buy their book or change your atti-
tude. We’re different. We promise. We get people fired
up. We know how to make school easier for teachers
and better for kids. We know what works; we know
what matters; we know when to shut up and go home.

Model Teaching
You can’t trust anyone who doesn’t have chalk on their
hands. Teaching doesn’t happen in workshops; it hap-
pens in classrooms. And that’s where we like to be. We
walk our talk. And we’ll be happy to walk into your
room so you can see the strategies we talk about first
hand with your own students. And we’re not talking
about well-rehearsed, pre-scripted lessons with only
the “good” kids in attendance. We’ll teach any class,
any subject, any grade, any time. And we’ll stick
around to talk with you about it after we’re done.

Leadership Coaching
Ever tried to lose weight? Quit smoking? Give up your
favorite TV show because they moved it to the night
you have your bowling league? Change is hard. And
change in our schools is even harder. That’s why we
think no one should go it alone. If you’re struggling to
lead people who don’t want to go anywhere, if you’re
striving for results but ruining relationships, if you’re
stuck between what you know is right and a system
that sometimes seems wrong, we can help you get the
clarity and confidence you need to move forward.

Follow-Up Support
Training without follow-up is like buying a plane tick-
et and skipping the flight: you make plans, block time,
and spend money, but don’t go anywhere. Most train-
ing produces no result. Why? Because most people
don’t feel comfortable checking in with their col-
leagues to see who’s using new ideas. We do. We send
materials. We keep you up to date on the best resourc-
es. We connect you with other professionals. We answer
your e-mails and return your calls. And we do it for
free so you never have to worry about your budget.

For more information, contact us at info@ttms.org
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The best way to teach is the way that makes sense
for you, your kids, and your community.

Model Teaching
Demonstrating the Practices We Use in Your Classrooms with Your Students

Seeing is Believing
Most new techniques don’t work very well. And even
the best ideas can be hard to implement when the only
exposure we get to them is a few minutes in a work-
shop. To know that something new is worth trying, you
have to know that it works. And that means seeing it
work in your own classroom with your own kids.

Any Class, Any Grade, Any Subject
We love to teach. So invite us into your room to see
how we do it. We’ll work with kids of all abilities in all
grade levels and subject areas. In many cases, we can
even step into your current plans and help you with
specific lessons. Just tell us what you’d like to see and
we’ll do our best to demonstrate it for you.

Observe and Debrief
You’re welcome to bring in as many observers as you
like. And after you’re seen the demonstration, we’ll be
happy to meet privately with you to answer any ques-
tions you may have about what we did and why we did
it. Bring in your entire grade level team or department.
Ask administrators and parents to join the discussion.

Scheduling
Depending on your schedule, we can usually see as
many as six classes a day. Ideally, we like to have at
least 45 minutes to teach and 10-15 minutes between
classes so that we can make notes about what hap-
pened or answer quick questions from observers. For-
mal debriefing sessions typically last 20-30 minutes.

Class Size
While we typically work with 20-30 students at a time,
we are happy to accommodate larger groups. We can
even take double-size classes if students can crowd
comfortably into the room and still have space to
work. If doubling up will allow more teachers to ob-
serve, we’re happy to make the necessary adjustments.

Videotaping
You are welcome to videotape any of our model teach-
ing sessions. In fact, we encourage it. If you like, we
can even sit down with you to review the tape after the
fact. The combination of workshop training, class-
room observation, and videotape review is a great way
to support teachers who are implementing new ideas.
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Description of Services
Teaching That Makes Sense offers a wide variety of services to meet the needs of education-related organi-
zations large and small, assisting schools and their teachers, students and their parents, and business and
community members as well. We focus on practical solutions to common problems delivered with uncom-
promising value.

Professional Development Workshops
We offer professional development workshops specializing in reading, writing, math, as-
sessment, and test preparation for teachers for both in-service and pre-service teachers at
grades K-12. The content of our workshops focuses on research-based best practice tech-
niques and proven practical strategies that can be implemented effectively with a mini-
mum of preparation or materials.

Model Teaching in Classrooms
For most people, the best way to learn about new teaching techniques is to watch someone
use them in their own classroom with their own kids. We are excited to work in any class-
room at any grade level and in any subject area to demonstrate the strategies and tech-
niques we present in our workshops.

Test  Preparation
We have specific tools and techniques that can be used to improve student performance on
high stakes testing. Test preparation typically involves a combination of professional devel-
opment workshops and a specific course of classroom visits where we take students through
a multi-day program of test taking strategies.

Curriculum Development
We are happy to assist you in the development of high quality standards-based curriculum.
We can create original materials for you or, in many cases, simply supply you with curric-
ulum we have already created.

Program Evaluation
In the face of increased accountability and pressure for results, every school faces tough
decisions when it comes to evaluating the success of existing programs and the potential of
new adoptions. Let us help you with responsible recommendations and independent in-
sights that will guide you toward increased student achievement and fiscal efficiency.
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Services, cont.
Administrative Coaching
Whenever change is called for, leadership is required. The leader’s role is to guide others
toward the goal. But who guides the leader? Leaders need support, too, just like everyone
else. We provide effective individualized and small group coaching for successful organiza-
tional change.

Technology Planning and Implementation
We offer a complete array of enterprise and desktop technology services including software
development, website design, database systems, content management, and Internet host-
ing. We pride ourselves on a responsible and cost-effective approach tailored to the unique
technological needs of educational organizations.

Summer Institutes
For schools and districts seeking a comprehensive approach to professional development
training, we offer Teaching That Makes Sense Summer Professional Development Insti-
tutes. These 1-4 week institutes provide teachers with a variety of workshop offerings tai-
lored specifically to their needs at an affordable per participant price.

Parent Education
We have a short program of workshops for parents in the areas of reading, writing, math,
and assessment. The goal of these offerings is to promote better understanding between
parents and teachers, and to help parents support their children more effectively at home.

Our Standards
It seems there are standards for everything in education today, so we thought we’d share ours with you, too.

• Quality: We use the best models and strategies. We always do good work and constantly seek to do
better. We are thorough; we know that how we do one thing is how we do everything; we attend to
the little details that make a big difference.

• Professionalism: We are well studied and well practiced; we know what we’re doing and won’t
take on projects outside of our areas of expertise. We provide consistent and reliable performance
on demand regardless of the situation or external circumstances.

• Accountability: We take full ownership for our work; the buck stops with us. We strive for mea-
surable results and we don’t give up until we get them. When something goes wrong, we don’t
make excuses, we just make things right.
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